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ABSTRACT

This study aims to analyze reading comprehension items in the Competency Test section of the
Grade X Indonesian Language textbook (Merdeka Curriculum, Revised Edition, 2023) using
Barrett's Taxonomy. Barrett's Taxonomy categorizes reading skills into five levels: literal
comprehension, reorganization, inferential comprehension, evaluation, and appreciation. This
study employed a qualitative descriptive approach with content analysis technique. The data
source was the Grade X Indonesian Language textbook published by the Ministry of Education,
Culture, Research, and Technology of Indonesia. The data consisted of 31 reading skill items
spread across five chapters (Chapters I, 1, III, V, and VI). The results show that the items were
dominated by literal comprehension (Level 1), followed by inferential comprehension (Level 3),
reorganization (Level 2), evaluation (Level 4), and appreciation (Level 5) as the least frequent.
Literary text items showed more varied level distribution than non-literary texts. These findings
indicate that the reading assessment instrument is still predominantly low-order thinking and
needs to be enriched with evaluation and appreciation level items. These findings carry practical
implications for curriculum developers and textbook authors in designing more proportional,
HOTS-oriented reading assessment instruments for future Indonesian language instruction.
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INTRODUCTION

The current practice of Indonesian language instruction in classrooms continues to face
disparities in students’ mastery of receptive language skills, particularly reading comprehension.
Various national educational evaluation reports consistently indicate that the majority of
secondary-level students are only capable of decoding written symbols or reading texts
mechanically without being able to extract meaning comprehensively. This condition is reinforced
by the 2022 Programme for International Student Assessment (PISA), which recorded Indonesia’s
reading literacy score at 359 points. This score was 12 points lower than the 2018 result and even
lower than Indonesia’s achievement in 2000, making it the lowest score since Indonesia first
participated in PISA. More concerningly, this score places Indonesia at Level 1a, indicating that
Indonesian students are generally only able to understand the literal meaning of short sentences
or paragraphs, while still struggling to comprehend lengthy texts containing implicit or abstract
information or to compare perspectives across texts.

This phenomenon becomes evident when students are presented with complex texts, as
they tend to read fluently aloud but fail to identify implied information, reorganize ideas, or
evaluate the author’s message. The low level of reading literacy among secondary students is
further emphasized by Dewi (2023), who found that most students remain confined to low
literacy proficiency due to limited exposure to analytical texts. At a more concrete level, Himawan
(2023), who analyzed 50 reading literacy items used for regional assessment preparation in junior
secondary schools in Yogyakarta using Barrett's Taxonomy, found that inferential comprehension
was the most dominant category, whereas evaluation and appreciation categories were scarcely
represented. These findings indicate that the problem of low-level higher-order reading skills
does not solely stem from students themselves but also from the types of questions that continue
to dominate reading assessment instruments.

Within the framework of the Merdeka Curriculum, Indonesian language learning at the
senior secondary level (SMA/MA/SMK/MAK) is designed to enable students to understand,
analyze, evaluate, and appreciate various types of texts. Such competencies require assessment
instruments capable of measuring multiple levels of reading ability, ranging from literal
comprehension to aesthetic appreciation of texts. This need is consistent with the study
conducted by Martutik et al. (2016), which emphasized the importance of developing critical
reading assessment instruments based on complex texts to objectively map senior high school
students’ higher-order thinking skills. If the questions contained in nationally used textbooks do
not reflect the range of reading competencies expected in the Merdeka Curriculum, students will
not receive adequate opportunities to practice and have their reading abilities comprehensively
assessed.

One academically recognized framework for classifying the cognitive levels of reading
comprehension questions is Barrett’s Taxonomy. Developed by Thomas C. Barrett in 1968, this
taxonomy was specifically designed to classify questions in the context of reading instruction into
five hierarchical categories, ranging from the simplest to the most complex abilities: literal
comprehension, reorganization, inferential comprehension, evaluation, and appreciation (Burns
et al, 1996). According to Amiruddin et al. (2025), the application of Barrett's Taxonomy
demonstrates that this framework remains relevant not only for analyzing reading questions but
also for broader text-based formal assessment instruments. Compared with more general
taxonomies, the primary advantage of Barrett’s Taxonomy lies in its specific orientation toward
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reading skills, ensuring that each category accurately reflects the cognitive processes involved in

text comprehension (Riry & Binnendyk, 2025).

Several recent international studies further demonstrate the continued relevance of
Barrett's Taxonomy beyond the Indonesian context. Krismadayanti and Zainil (2022) applied the
taxonomy to English reading comprehension test items and found a similar dominance of literal-
level questions, suggesting that the imbalance toward lower-order comprehension is not unique
to Indonesian-language instructional materials. Kalhoro et al. (2025), in a broader review of
reading comprehension assessment methods, positioned Barrett's Taxonomy alongside other
cognitive frameworks and highlighted its particular strength in capturing the affective and
appreciative dimensions of reading that are often neglected in more generic taxonomies.
Similarly, Uysal (2025) compared Barrett's Taxonomy with Bloom's Taxonomy in the
construction of text-based reading questions and concluded that Barrett's categories offer more
precise operational definitions for classifying reading-specific cognitive demands. These
international findings reinforce the theoretical grounding of the present study and indicate that
the underrepresentation of evaluation and appreciation items is a recurring pattern across
different educational and linguistic contexts, rather than merely a localized shortcoming of the
textbook analyzed here.

Textbooks constitute one of the most widely used instructional instruments by teachers
and students in classroom learning. Kusumawardani et al. (2024), who analyzed non-literary
reading assessments in Grade VII Indonesian language textbooks under the Merdeka Curriculum,
found that the distribution of cognitive levels in the questions was still uneven, with a
predominance of lower-order thinking skills. Similarly, Wicaksana and Basuki (2019) found that
the evaluative domain of the questions remained largely centered on literal comprehension. In
line with these findings, Sare et al. (2025), who analyzed reading comprehension questions in
Grade VIII Indonesian language textbooks using Barrett’s Taxonomy, found that although the
question distribution reflected an orientation toward Higher-Order Thinking Skills (HOTS),
certain categories were still not proportionally represented. However, similar research focusing
on the Grade X Indonesian language textbook, particularly the 2023 revised edition of the
Merdeka Curriculum, which serves as students’ initial foundation for developing upper secondary
literacy competencies, remains unavailable.

[t is important to note that although Sare et al. (2025) also applied Barrett's Taxonomy to
a Merdeka Curriculum textbook, their study was conducted on the Grade VIII textbook and
reported reading comprehension items as an aggregate distribution without distinguishing
between literary and nonfiction text types. The present study departs from that work in two
respects. First, it targets the Grade X textbook, which occupies a different curricular position as
the entry point to senior secondary literacy development rather than junior secondary reading
instruction. Second, it explicitly separates the analysis of literary and nonfiction texts, allowing
the distribution of Barrett's Taxonomy levels to be interpreted in relation to the distinct reading
competencies each text type demands, a distinction not addressed in Sare et al. (2025). The
present study thus extends the application of Barrett's Taxonomy to a different educational level
while offering a more fine-grained, text-type-sensitive account of how cognitive levels are
distributed within a single textbook.

Based on this background, this study aims to describe the distribution of Barrett’'s
Taxonomy levels in reading comprehension test items contained in the competency test sections
of the Grade X Indonesian Language textbook under the Merdeka Curriculum (2023 Revised
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Edition). This study is expected to provide an accurate description of the range of reading abilities

assessed by the textbook’s summative assessment instruments while also serving as a basis for
recommendations in developing more proportionate and HOTS-oriented reading comprehension
questions.

METHOD

This study employed a qualitative descriptive approach using content analysis techniques.
The qualitative descriptive approach was selected because the study aimed to describe
phenomena systematically based on data derived from documents without intervention or
manipulation of the data (Supriyono, 2024). Content analysis was utilized to identify, classify, and
interpret test items systematically according to the categories of Barrett’s Taxonomy
(Tabatabaee-Yazdi, 2020). The research data consisted of test items contained in the competency
test sections of each chapter that specifically measured reading comprehension skills. The data
source was the Indonesian Language textbook for Grade X SMA/MA/SMK/MAK under the
Merdeka Curriculum (Revised Edition, 2023), published by the Ministry of Education, Culture,
Research, and Technology of the Republic of Indonesia.

The inclusion criteria for the analyzed questions were as follows: the questions had to
contain a reading text presented as the primary stimulus, the answers had to be identifiable or
inferable from the text, and the questions had to measure the ability to comprehend, interpret,
evaluate, or appreciate the text (Sare et al., 2025). Questions excluded from the analysis included
language-focused questions, text production questions, conceptual questions about text types
without a stimulus text, and questions whose answers could not be identified or inferred from the
provided text.

Based on these criteria, a total of 31 reading comprehension test items were identified
across five chapters: Chapter I (6 items), Chapter II (5 items), Chapter III (8 items), Chapter V (7
items), and Chapter VI (5 items). Chapter IV (Negotiation) was excluded because all competency
test items in that chapter measured knowledge about negotiation texts rather than reading
comprehension skills based on textual stimuli. This exclusion was not merely a matter of data
availability but followed directly from the genre-specific communicative purpose of Chapter IV.
Unlike the other five chapters, which use a written text (an article, an anecdote, a hikayat, a
biography, or a poem) as the primary stimulus that readers must comprehend, interpret, or
evaluate, the negotiation chapter is oriented toward productive and procedural competencies,
namely constructing and delivering negotiation utterances according to a structural pattern. Its
competency test items accordingly asked students to identify structural components or pragmatic
strategies of negotiation in the abstract, without requiring them to read and respond to a bounded
text as the source of the answer. Because the first inclusion criterion in this study required a
reading text functioning as the primary stimulus, none of the Chapter IV items could be classified
under Barrett's Taxonomy regardless of their cognitive demand, which is why the chapter
contributed zero items to the 31 analyzed rather than simply a low number.

Barrett’s Taxonomy, which served as the analytical framework in this study, consists of
five levels. Level 1 (Literal Comprehension) includes questions whose answers are explicitly
stated in the text. Level 2 (Reorganization) includes questions requiring students to reorganize or
summarize information from the text. Level 3 (Inferential Comprehension) includes questions
whose answers are implied and require inference. Level 4 (Evaluation) includes questions
requiring students to assess the content of the text. Level 5 (Appreciation) includes questions
requiring students to provide aesthetic responses to the text (Himawan et al., 2025).
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RESULT AND DISCUSSION

Result

This section presents the results and discussion of the analysis of reading comprehension
testitems contained in the competency test sections of the Grade X Indonesian Language textbook
under the Merdeka Curriculum (Revised Edition). The discussion is organized into two
interrelated subsections. The first subsection presents the distribution of reading comprehension
questions across chapters as an initial overview of the distribution and scope of the analyzed data.
The second subsection presents the classification of each test item based on Barrett’s Taxonomy,
which includes analyses of nonfiction texts, literary texts, as well as a comparison of the
distribution of cognitive levels between the two text types. This sequence of discussion was
selected to enable readers to understand the quantitative overview of the data before proceeding
to a more in-depth analysis of the cognitive quality of the test items.

Discussion
Distribution of Reading Comprehension Test Items Across Chapters

Based on the analysis of all competency test sections in the Grade X Indonesian Language
textbook under the Merdeka Curriculum (Revised Edition), a total of 31 test items met the criteria
for reading comprehension questions. The distribution of the questions across chapters is
presented in Table 1 below.

Table 1. Distribution of Reading Comprehension Test Items Across Chapters

Chapter Chapter Theme Reading Texts Number of Items
[ Expressing Natural Tabebuya Text + 6
Facts Objectively Lorentz National
Park Text
I Expressing Criticism | Anecdote Indah pada 5
Through Humor Waktunya + Si Juki
Comic + Stand-up
Comedy Text
I Exploring Stories Hikayat Maharaja 8
Across Time Bikrama Sakti +
Hikayat Panca Logam
\% Learning Exemplary Biography of W.R. 7
Values from Soepratman
Inspirational
Biographies
VI Creating and Poem 1 (Untitled) + 5
Expressing Through Poem 2 (about
Poetry nature)
Total 31

A total of 31 test items were designed to assess students’ comprehension of texts and to
support the development of their literacy skills (Porhiel, 2004). These findings indicate that the
textbook is effective in supporting the achievement of reading comprehension competencies in
accordance with the learning objectives of the Merdeka Curriculum (Akbariski et al., 2024).
Continuous textbook development remains essential to enhance instructional effectiveness and
to ensure that the materials remain aligned with the expected competencies (Fauni et al., 2025).
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Table 1 also shows that Chapter IV (Negotiation) contributed no items at all to the 31

analyzed, a gap that warrants explanation rather than simple omission. This absence is not
incidental but stems from the distinct communicative purpose of the negotiation material relative
to the other five chapters. Whereas Chapters I, II, III, V, and VI each build their competency tests
around a bounded reading text that students must comprehend, interpret, or evaluate, Chapter IV
emphasizes productive and pragmatic competencies, namely constructing negotiation utterances
and applying their structural conventions, so its test items assess procedural knowledge about
negotiation rather than comprehension of a specific stimulus text. Consequently, none of the items
in that chapter satisfied the inclusion criterion requiring a text-based stimulus, regardless of their
underlying cognitive complexity. This finding suggests a broader structural gap in the textbook:
because reading comprehension assessment is entirely absent from the negotiation unit, students
receive no opportunity within that chapter to practice or be evaluated on any level of Barrett's
Taxonomy, including the higher-order evaluation and appreciation levels that are already
underrepresented elsewhere in the book. Curriculum developers may therefore wish to consider
embedding a short reading text, such as a sample negotiation transcript or dialogue, as a stimulus
for at least one comprehension-based item in future editions of this chapter.

Classification of Test Items Based on Barrett's Taxonomy

After all reading comprehension test items had been identified, the next stage involved
classifying each item into one of the five levels of Barrett's Taxonomy. The classification process
was conducted by examining the cognitive demands explicitly embedded in the wording of each
question (Riry & Binnendyk, 2025). Each question was assigned to only one level, namely the level
that most dominantly reflected the cognitive process required by the item (Kuleshova, 2025).

The classification process was carried out in several stages. First, the researcher reread
the stimulus text underlying each question. Second, the researcher examined the formulation of
the question and determined whether the expected answer could be identified explicitly from the
text (literal comprehension), had to be reorganized from several parts of the text (reorganization),
required inference from the textual context (inferential comprehension), demanded judgment
regarding the quality or validity of the text (evaluation), or invited personal and aesthetic
responses to the text (appreciation). Third, the researcher matched the classification results with
the operational definitions of each level in Barrett’'s Taxonomy (Riry & Binnendyk, 2025). To
maintain consistency and reliability in the classification process, the researcher adhered to two
important principles. First, if a question appeared to contain characteristics situated between two
levels, the higher level was selected as the final classification when additional cognitive processing
was implicitly required by the question. Second, true-false and matching-format questions could
still be classified as inferential or evaluative if the required comprehension extended beyond
merely identifying explicitly stated information (Uysal, 2025). It should be acknowledged that the
classification of all 31 test items was carried out by a single researcher, and no second rater was
involved to independently verify the classification results through an inter-rater reliability
procedure. Given that the assignment of an item to a Barrett category ultimately rests on the
researcher's judgment of its dominant cognitive demand, this single-rater procedure carries an
inherent risk of subjectivity, particularly for items situated at the boundary between two levels.
To mitigate this risk, the researcher repeatedly cross-checked each classification against the
operational definitions of Barrett's Taxonomy and the two consistency principles described
above; nevertheless, the absence of an inter-rater check remains a limitation of this study, and
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future research is encouraged to involve at least one additional rater together with a reliability

coefficient such as Cohen's kappa to strengthen the objectivity of the classification process.

[t is important to understand that the classification of Barrett’s Taxonomy levels does not
depend solely on the question format, but rather on the actual cognitive process demanded by the
item. Even multiplechoice questions may belong to the evaluation level if the available options
require students to judge the validity or quality of information presented in the text rather than
merely identify explicitly stated facts (Riry & Binnendyk, 2025). Conversely, essay questions may
still fall into the literal comprehension level if they only require students to restate information
explicitly provided in the text. This principle served as an important foundation to ensure that the
classification results accurately reflected the cognitive depth of the questions rather than merely
their technical format. In this study, the principle was consistently applied to all 31 analyzed
reading comprehension items.

The classification results of the 31 reading comprehension test items based on Barrett’s
Taxonomy are presented separately for nonfiction and literary texts. This distinction was made
because the two text types fundamentally require different reading competencies (Kalhoro et al.,
2025). Nonfiction texts require readers to comprehend factual, conceptual, and procedural
information objectively, whereas literary texts require readers to interpret meaning, values, and
aesthetic dimensions of the text in a more interpretative and appreciative manner (Damaiyanti &
Mulyati, 2025). This distinction is important to ensure that the distribution of Barrett’s Taxonomy
levels can be interpreted more contextually and meaningfully, while also allowing the resulting
recommendations to be directed more specifically according to the characteristics of each text

type.

Reading Comprehension Questions on Nonfiction Texts

The nonfiction texts in this textbook include popular scientific articles in Chapter I
(Tabebuya Text and Lorentz National Park Text) and a biographical text in Chapter V (Biography
of W.R. Soepratman). From these two chapters, a total of 13 reading comprehension questions
were identified. The distribution of Barrett’s Taxonomy levels for the nonfiction reading questions
is presented in Table 2 below.

Tabel 2. Distribution of Nonfiction Reading Comprehension Questions Based on Barrett’s

Taxonomy
Level Barrett Chapter1 Chapter V Total
Category (Article) (Biography)
1 Literal 3 3 6
Comprehension
2 Reorganization 1 1 2
3 Inferential 1 2 3
Comprehension
4 Evaluation 1 0 1
5 Appreciation 0 1 1
Total 6 7 13

In the nonfiction texts, literal comprehension questions dominated both chapters. The
literal questions in Chapter I required students to identify factual information explicitly stated in
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the text, such as determining the meaning of naphtoquinone based on the explanation provided

in the Tabebuya text. The dominance of literal-level questions in nonfiction texts is
understandable because factual texts are inherently rich in explicit information that can easily
serve as the basis for assessment items (Setyoningrum et al., 2025). However, Kusumawardani et
al. (2024) argue that reading assessments for nonfiction texts should not be limited to surface-
level comprehension but should also encourage students to process, evaluate, and reflect upon
the information they read. The density of factual information in nonfiction texts should instead
provide opportunities to develop questions requiring students to compare, synthesize, and
critically evaluate information, competencies that are highly relevant in the contemporary digital
information era.

Reorganization questions appeared once in Chapter I and once in Chapter V. The
reorganization question in Chapter I required students to identify the health benefits of tabebuya,
information that was not concentrated in a single paragraph but distributed across several
sections of the text, thus requiring students to gather and reorganize the information cohesively.
In ChapterV, the reorganization question appeared in the form of matching biography paragraphs
with their respective text structures (orientation, significant events, and reorientation), an
activity requiring students to understand the function of each section within the overall text
structure (Kusumawardani et al., 2024). The very limited presence of reorganization questions in
nonfiction texts deserves attention, considering that the abilities to summarize, classify, and
reorganize information constitute essential competencies for students when reading academic
and scientific texts at higher educational levels.

A total of three inferential questions were identified in the nonfiction texts. One
representative example was a question in Chapter I asking about the origin of the name Lorentz
National Park. The answer was not explicitly stated in the text, requiring students to make
inferences based on contextual clues and available information. In ChapterV, inferential questions
appeared in the form of selecting logical predictions based on cause-and-effect relationships
presented in the biography. Such questions could not be answered merely by reading a single
sentence but instead required students to connect information throughout the text (Damaiyanti
& Mulyati, 2025). One evaluation question was identified in Chapter I, namely a question asking
students to determine what information should be added to make the article more accurate. This
question required students to assess the completeness and quality of the information presented
in the text, an evaluative activity highly consistent with the characteristics of factual texts. One
appreciation question was found in Chapter V, requiring students to express their opinion
regarding W.R. Soepratman’s influence on the Dutch. Although derived from a nonfiction text, the
question still demanded a personal response extending beyond factual comprehension (Gasong,
2016).

The absence of evaluation questions in Chapter V and the minimal presence of evaluative
questions overall in the nonfiction texts constitute an important finding, considering that factual
texts inherently possess strong potential for critical examination regarding the accuracy and
completeness of their information (Sultan et al.,, 2023). Harsiati and Priyatni (2017) emphasize
that high-quality reading comprehension questions should encourage students not only to extract
information from texts but also to reflect upon and evaluate the relevance and reliability of that
information, a standard that has not yet been fully achieved in the nonfiction reading questions
contained in this textbook.
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Reading Comprehension Questions on Literary Texts

The literary texts in this textbook include anecdotal texts and stand-up comedy texts in
Chapter II, hikayat texts in Chapter III, and poetry texts in Chapter VI. From these three chapters,
a total of 18 reading comprehension questions were identified. The distribution of Barrett’s
Taxonomy levels for the literary reading questions is presented in Table 3 below.

Table 3. Distribution of Literary Reading Comprehension Questions Based on Barrett’s

Taxonomy
Level Barrett Chapter I1 Chapter III Chapter VI Total
Category (Anecdote) (Hikayat) (Poetry)
1 Literal 1 2 3 6
Comprehensi
on
2 Reorganizatio 1 2 0 3
n
3 Inferential 2 2 2 6
Comprehensi
on
4 Evaluation 1 2 0 2
5 Appreciation 0 0 1 1
Total 5 8 6 18

In the literary texts, the distribution of Barrett’s Taxonomy levels appears more balanced
than in the nonfiction texts. Literal and inferential questions each accounted for six items. This
finding indicates that the reading comprehension questions for literary texts in this textbook have
more actively encouraged students to think beyond explicitly stated information (Sare et al.,
2025). Literal questions in literary texts appeared in various forms. In Chapter IlI, for example,
students were required to match characters with their respective roles based on the content of
Hikayat Panca Logam, information explicitly stated in the text and therefore not requiring
inference. In Chapter VI, literal questions appeared in the form of matching statements about the
second poem with answers related to word connotations, diction effects, and sound effects
explicitly reflected in the poet’s lexical choices. The presence of literal questions in literary texts
is not inherently problematic as long as they are balanced by higher-level questions. In this case,
the balance between literal and inferential questions demonstrates a more proportional pattern
compared with the nonfiction texts (Akbariski et al., 2024).

Inferential questions in literary texts generally required students to infer implied
meanings. One representative example was a question asking students to identify the satire
conveyed in the anecdote Indah pada Waktunya. To answer this question, students had to
understand the social context underlying the anecdote and infer meanings not explicitly
expressed in the text (Krismadayanti & Zainil, 2022). Inferential questions were also identified in
Chapter Il in the form of questions concerning social and educational values in the hikayat, values
that were not directly stated but had to be inferred from the characters’ actions and decisions
within the story. In Chapter VI, all inferential questions were related to the interpretation of
figurative meanings in poetry, including interpreting poetic lines as metaphors, explaining the
meaning of the figurative phrase detak hati malam, and determining the main theme of the poem.
The relatively high number of inferential questions in the poetry section strongly aligns with the
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characteristics of poetry as a genre rich in condensed meaning and imagery, where

comprehension cannot be achieved solely through literal reading (Sare et al., 2025).

Reorganization questions in literary texts totaled three items, all located in Chapters Il and
[1I. In Chapter I, reorganization questions appeared in the form of matching excerpts from stand-
up comedy scripts with their structural components. In Chapter IIl, one question required
students to arrange the correct sequence of plot events in the hikayat from four provided events,
an activity involving the reorganization of explicitly presented information into a meaningful
structure. Although limited in number, the presence of reorganization questions in literary texts
indicates that the textbook pays attention to students’ ability to actively understand and manage
literary text structures rather than merely receive information passively (Wicaksana & Basuki,
2019).

Evaluation questions in literary texts were identified in two items, both found in Chapters
IT and III. The evaluation question in Chapter Il required students to identify dialogue reflecting
the author’s opposition to certain societal habits presented in the comic, an activity requiring
students to assess the author’s stance based on linguistic choices. In Chapter III, students were
asked to evaluate the educational values contained in the hikayat from several provided options,
a cognitive demand requiring external evaluative standards derived from students’ own
experiences and value systems (Candra, 2014). The limited number of evaluation questions in
literary texts, particularly in Chapter VI containing poetry, represents a notable weakness because
poetry is one of the richest text types for developing evaluative questions. Students could, for
instance, be asked to assess the effectiveness of the poet’s diction, evaluate the relevance of the
poem’s message to contemporary social contexts, or judge the poet’s success in conveying ideas
and emotions.

Only one appreciation question was identified in the literary texts, namely in Chapter VI,
where students were asked to explain the meaning of figurative expressions in the poem and
respond to the aesthetic effects created by the poet’s language choices (Sare et al., 2025). The
minimal presence of appreciation questions in literary texts, particularly in hikayat and anecdotal
texts, constitutes a significant weakness requiring attention. Amiruddin et al. (2025) emphasize
that complex hierarchies of comprehension should be proportionally represented within
assessment instruments rather than concentrated primarily at lower levels. Both hikayat texts,
with their rich use of figurative language, similes, and hyperbole, and anecdotal texts, with their
distinctive humor and social satire, actually provide substantial potential for the development of
appreciation questions that require students to respond to linguistic beauty and the social
criticism embedded within the texts.

Comparison of Level Distribution Between Literary and Nonfiction Texts

The comparison between the distribution of nonfiction and literary text questions reveals
several noteworthy patterns. First, literary text questions demonstrate a more balanced
distribution of Barrett’s Taxonomy levels than nonfiction texts, particularly due to the greater
presence of inferential and evaluative questions. The balance between literal and inferential
questions in literary texts reflects the intrinsic characteristics of literature itself, which naturally
contains layers of meaning that cannot be understood solely through surface-level reading
(Damaiyanti & Mulyati, 2025). In contrast, the strong dominance of literal questions in nonfiction
texts, particularly in Chapters I and V, indicates that the potential of factual texts to develop
students’ critical and evaluative thinking skills has not yet been optimally utilized in the


https://iesrjournal.com/index.php/gsce

GSCE: Global Sustainability and Community Engagement
Volume 02 Number 03, 2026
https://iesrjournal.com/index.php/gsce

E-ISSN: 3109-2489 | 621
construction of assessment items (Kusumawardani et al., 2024). Second, appreciation questions

were found more frequently in nonfiction texts, specifically one question in the biography section
of Chapter V, than in literary texts on an individual chapter basis, although Chapter VI poetry still
contributed one appreciation question overall. This phenomenon is somewhat paradoxical
because appreciation is generally more strongly associated with literary texts than with
nonfiction texts (Azizah et al., 2023). Third, no appreciation questions were identified in the
hikayat texts (Chapter III) or anecdotal texts (Chapter II), despite the fact that both text types
contain rich values, stylistic features, and aesthetic dimensions that provide considerable
potential for the development of appreciation-based questions.

These findings are consistent with Harsiati’s (2018) argument that high-quality reading
comprehension questions should measure not only the ability to retrieve information but also the
ability to develop opinions and evaluate reading materials. In the context of literary texts, the
abilities to develop opinions and evaluate texts are closely related to literary appreciation, which
should represent the highest level of literary reading assessment (Azizah et al., 2023). Similarly,
Harsiati and Priyatni (2017), in their analysis of PISA reading literacy items from 2000 to 2009,
found that PISA questions were dominated by higher-order thinking skills involving
interpretation, reflection, and evaluation. In other words, international standards position
inferential and higher-level comprehension as the core of reading assessment, a standard that has
not yet been fully achieved by the textbook examined in this study, either in literary or nonfiction
texts (Harsiati & Priyatni, 2017). This condition is also relevant to the findings of Sultan et al.
(2023), who reported that reading comprehension questions in Indonesian language textbooks
have not yet fully supported students’ readiness to face international literacy assessments
emphasizing higher-order thinking skills.

The imbalance in the distribution of Barrett’s Taxonomy levels identified in this study also
has direct implications for the quality of students’ learning experiences in the classroom. If the
questions provided in textbooks, as the primary assessment source used by teachers, are
dominated by literal-level items, students will indirectly become more accustomed to answering
questions that merely require retrieving explicitly stated information. Such conditions risk
fostering shallow and non-critical reading habits, which may ultimately contribute to the low
overall reading literacy abilities of students (Himawan et al., 2025). Therefore, improving the
distribution of questions based on Barrett’s Taxonomy is not merely a technical matter of
assessment design but is directly related to the development of students’ critical thinking abilities,
which constitute a central objective of Indonesian language learning within the Merdeka
Curriculum (Akbariski et al., 2024).

On the other hand, one positive finding worth highlighting is the considerable variety of
question formats used across both literary and nonfiction texts, including multiple-choice, true-
false, matching, fillin-the-blank, and essay questions. Wicaksana and Basuki (2019) noted that
variation in question formats constitutes one of the strengths of textbook-based assessment
instruments in training diverse aspects of reading skills. This variation is important because each
question format possesses its own advantages in measuring reading ability. Multiple-choice
questions are efficient for assessing broad comprehension, essay questions provide opportunities
for deeper and more personal responses, and matching questions are effective for measuring the
ability to organize and connect information (Porhiel, 2004). This positive variation in question
formats may serve as an important foundation for the future development of more balanced
assessment instruments for both literary and nonfiction texts (Setyoningrum et al., 2025). The
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primary challenge moving forward lies in improving the cognitive quality of the questions so that

the existing diversity of formats can be optimized to reach evaluation and appreciation levels,
which remain minimally represented at present.

CONCLUSION

Based on the analysis of 31 reading comprehension test items contained in the
competency test sections of the Grade X Indonesian Language textbook under the Merdeka
Curriculum (Revised Edition, 2023), several conclusions can be drawn. First, reading
comprehension questions overall were dominated by literal and inferential comprehension levels,
while evaluation and appreciation questions remained very limited in number. Second, nonfiction
text questions were more heavily concentrated at the literal level, whereas literary text questions
demonstrated a more varied distribution of Barrett's Taxonomy levels. Third, appreciation
questions were almost entirely absent from hikayat and anecdotal texts. Fourth, Chapter IV
(Negotiation) did not contain any reading comprehension questions at all.

The implications of this study indicate the need for improvement in the development of
reading comprehension assessment instruments in Indonesian language textbooks. Curriculum
developers and textbook authors need to deliberately design questions that are more
proportionally distributed across all levels of Barrett’'s Taxonomy by increasing the proportion of
evaluation and appreciation questions so that students are more effectively trained to think
critically and to appreciate texts in a deeper and more reflective manner.
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